This paper reviews recent literature in both English and Japanese addressing issues concerning the spread of English as an international language. It categorizes diverse perspectives on this subject in accordance with a set of metaphors: Cinderella, a kidnapped or adopted child, and the monster Godzilla. 1 The paper then highlights some pedagogical conflicts derived from this diversity of perspectives and closely examines how such conflicts are reflected in the teaching of English in the Japanese education system. In conclusion, the author suggests that this set of metaphors can provide a good framework for discussing the future direction of English education in Japan.
D ivergent voices have been raised in response to the accelerated spread of English towards the end of the 20th century. Some people have rejoiced at the appearance of the first truly global language in human history, expecting that it will perform a more and more important function in further internationalizing society. Others have focused on the diversification of the language, one side worrying about what it sees as fragmentation and insisting upon the importance of maintaining Standard English but the other side positively recognizing this diversification and acknowledging the ownership of the language by non-native speakers. Still others have focused on the darker, aggressive side of its expansion, warning that the growing hegemony of English can be dangerous and harmful. The use of metaphors may help us put JALT Journal, Vol. 22, No . 2, November, 2000 happiness to everyone in her realm, many people expect that the greater spread of English will be beneficial for the world because it will promote mutual understanding and cooperation worldwide and thus contribute to welfare and peace in the global village. Such high expectations are expressed in various ways. For example, Krishnaswamy and Aziz (1983) say that it is our good fortune that we have English as a candidate for a much-needed international auxiliary language, and we should not let this opportunity escape. Shaw (1983) says that the world has finally decided to fully accept the gift the British have given it. McConell (1995) says that with English one can become a global citizen. Of course, it is worth noting, as we will see later, that there are people who are skeptical about the future of the language. Graddol (1997) says "the future of English is more complex and less predictable than has usually been assured" (p. 1).
English as a Kidnapped or Adopted Child
The spread of a language leads to its diversification. Today it is common knowledge that there are numerous varieties of English, not only British English, American English, or Australian English but also socalled New Englishes such as Indian English, South African English, Nigerian English, Singapore English, and Hong Kong English. In addition, it is often said that other new Englishes such as Korean English or Japanese English are being formed in the Expanding Circle. Thus, the concept of English is extremely diverse, probably more diverse than any single language has ever been (McArthur, 1998) . Numerous publications have documented this diversity (e.g., Bailey, 1991; Cheshire, 1991; Honna, 1990; Kachru, 1986; McArthur, 1998; Trudgill & Hannah, 1982) .
English can be seen as a kidnapped child for some native speakers who mourn the loss of its exclusive ownership. They deplore changes or "degenerations" and "corruptions" that the language is going through and want to retrieve "parental authority" based on the feeling that the language is theirs by historical right. They also feel anxious that it will change into unidentifiable different forms . Indeed, many observers express concerns that if English continues to develop at this pace, it will split further apart and eventually separate into mutually incomprehensible languages. Even now, according to McArthur (1998) , "incomprehension (whether mutual or in one direction) is a common state within English as a world language" (p. xiv) .
Such concerns naturally lead to the renewed recognition of the importance of Standard English. QUirk (1993) argues against the currently popular idea that any kind of English is as good as any other and em-phasizes the necessity to maintain Standard or institutionalized English. Taking a similar position, Widdowson (1994) asserts that the language must be protected and preserved and changes must be seen not only as peripheral but also as radial and traceable back to the stable center of the standard, otherwise things will fall apart. From the standpoint that language is power, Honey (1997) insists that seemingly egalitarian notions of New Englishes actually hold back language learners, denying them access to Standard English and hindering opportunities it makes available.
On the other hand, English can be seen as an adopted child for many non-native speakers who make full use of it in their daily lives and claim as their own. Data showing that the number of people who speak English as a second language will soon exceed the number of native speakers, and the far larger number of speakers in the Expanding Circle (see Crystal, 1997a; Graddol, 1997) suggest that English is now used in various parts of the world more frequently in the absence of native speakers than in their presence. In countries with multilingual populations such as India and the Philippines, not only is it used as a convenient means of communication, but it also functions to help unify the nation. Thus, it is natural for non-native English speakers in various social contexts to say, "Since we have adopted this child, we have the right to foster her in whatever way we want to."
One extreme version of this view can be found in leading black South African academic Njabulo Ndebele's (1987) statement that the very concept of an international or world language is an invention of Western imperialism. He suggests that "South African English must be open to the possibility of its becoming a new language" and that "this may happen not only at the level of vocabulary, but also with regard to grammatical adjustments that may result from the proximity of English to indigenous African Languages" (p. 13). This view may be too radical for many to accept since he implies that linguistic changes should be made intentionally, but the basic attitude of speakers of New Englishes who regard the language as a part of their cultural heritage and as a means to express their ethnic identity is supported and encouraged by many ELT professionals (e.g., Kachru, 1983 Kachru, , 1986 Kirkpatrick, 1998; Nelson, 1992) .
Turning to the educational literature published in Japan, we can find various comments and proposals that give support for the diversification of English. The leading linguist Suzuki Takao (1975 , 1985 , 1999 insists that Japanese people should learn English primarily as a means of sending information about Japan to the world. He claims that it is not English but "Englic," a kind of international auxiliary language that Japanese should try to acquire, and that certain characteristics of Japanese English should be internationally recognized and accepted. Writer Oda Makoto and interpreter and former member of the House of Councilors Kunihiro Masao take a similar position. Oda (976) proposes that "Englanto," a word coined from English and Esperanto, should be widely promoted, and Kunihiro (1972 Kunihiro ( , 1999 emphasizes the importance of learning to use simplified and de-Anglo-Americanized English, likening it to a kind of Morse Code. In the field of sociolinguistics , Honna Nobuyuki (1990 , 1993 , the chief editor of Asian Englisbes since 1998, has conducted extensive research on varieties of Asian Englishes and their linguistic and functional characteristics. He considers the possibility that English as an Asian language can playa more important role in communication among Asian people.
In summary, the pair of metaphors, "kidnapped" and "adopted," symbolizes the conflict between maintaining a central standard of English and acknowledging different varieties as legitimate forms in their own right. In reality, this may be all a matter of degree, but in principle, the dilemma is sticky, because the former view in its extremely conservative form would inevitably lead to an ideological assertion that one variety (perhaps British or American) is superior to any other one, while the latter view in its extremely liberal pluralist form would promote further drastic diversification and as a result frustrate the very purpose of having a means for international communication. While Crystal (1997a) offers a certain prospect for the appearance of "World Standard Spoken English," Graddol (1997) implies that it would be too optimistic to expect that a single world standard will naturally develop, forming a supranational variety which must be learned by global citizens of the 21st century. At present, it might be comforting to believe Strevens' (1982) rather SimplistiC statement that "as long as teachers continue to teach the lexico-grammar of 'educated/educational English,' the unity of the language will transcend its immense diversity" (p. 40).
English as the Monster Godzilla
What is an attractive princess or a dear child to some people can be a terrible monster to others. Just as Godzilla emerges from the sea onto land and destroys people and property, English crosses the oceans and damages other languages and cultures.
It is true that there are many factors behind the spread of a language throughout the world, but no one can deny that one of the most important factors is the political, especially military, power of people who speak the language. The image of English as Godzilla is most prominently associated with historical events in the process of the expansion of the British Empire. In essence, to quote Dissanayake (993), "English was introduced to the British colonies in Asia, Africa and the Caribbean as a vital appendage of British colonial rule, one that was to be used as an instrument of oppression, alienation and marginalization of the indigenous peoples" (p. 336) . For many of those colonized and subjugated, English was nothing but a threat, and it is no wonder that such a horrible image still strongly persists.
English as Godzilla represents not only the past memories of oppressive colonial experiences but also recent public sentiment against the continued spread of English. As negative effects of the globalization of English that can be identified from anecdotal evidence and observations, Alexander (999) lists such effects as "being compelled to buy into Anglo-Saxon imperial ideology," "McDonaldization," "belittling of a person's native language," and "undermining indigenous native tongues and cultures through dissemination of implicit values" (p. 33). In fact, as is well known, France has laws banning the use of English in certain public domains, and anti-English movements can be observed in many other countries such as Germany, Mexico, Myanmar, and India (see Crystal, 1997b) .
There may be nothing new about protests against a dominant language or language conflicts in general. What we must pay close attention to is that in the past decade critical views on English throughout the world have been presented by English language scholars and ELT professionals.
The most influential publication here is Phillipson's (992) Linguistic Imperialism, which reveals the inner structure of the empire of the English language as the successor of the British Empire. By analyzing numerous documents of the British Council and other organizations, he demonstrates that it has been a deliberate policy of the British and American governments to promote and perpetuate the worldwide use of English for their economic and political advantages, and that, in order to achieve this purpose, self-serving tenets of ELT have been established and myths about the special values and usefulness of the language created. Thus, according to his account, the current status of English is not a natural consequence of world forces but a result of the success of the policy. Phillipson's critical standpoint is based on the idea of linguistic equality elaborated in Linguistic Human Rights (Skutnabb-Kangas & Phillipson, 1994) .
Sharing Phillipson's critical perspective, Pennycook (1994 Pennycook ( , 1995 argues against the dominant English-as-an-international-Ianguage discourse that considers its spread to be natural, neutral, and beneficial, and he examines social, cultural, economic, and political implications of the hegemony of English in view of a whole system of power/knowledge relationships. Pennycook (1998) also closely examines the colonial origins of the dominant discourse on the current status of English and demonstrates that colonial discourses still permeate applied linguistics and EL T. The permeation of colonial discourse into EL T literature is also identified and analyzed by Susser (1998) and Kubota (1999) in terms of the concept of Othering.
In this decade in Japan as well, some scholars in the field of English studies and education have raised strongly critical voices against the dominance of English. For example, the international communication specialist Tsuda Yukio (1990 Yukio ( , 1996 perceives the dominance of English as something to be resisted. He criticizes not only native speakers' tendency to view English as an intrinsically valuable and useful language but also Japanese people's predisposition to accept such a view blindly, using such terms as "English conversation syndrome" or "English complex." As a token of resistance, he holds up the principle of equality in communication and proposes the establishment of international communication treaties to guarantee the use of one's mother tongue at international conferences.
Furthermore, sOciolinguist and educator Nakamura Kei (1989 Kei ( , 1993 defines social characteristics of English as invasive and aggressive and from this viewpoint traces the process of the expansion of English within the British Isles and into African and Asian countries. He also analyzes Japanese English education in terms of systems, textbooks, and examinations . He points out that the system is based upon the ideological assumption that English and English culture are superior to other languages and cultures.
Moreover, English literature researcher Ohishi Shunichi (1990 Shunichi ( , 1994 Shunichi ( , 1997 grasps the problem of English imperialism in the macro-historical context of the West ruling the East, referring to Edward Said and various other post-colOnial and post-modernist writers. For him, the worldwide dominance of English is a matter not only for SOciolinguistics but also for speCialists in philosophy and contemporary thought. From this perspective, he attempts to deconstruct myths of English, urges multilingualism, and aspires to the linguistic utopianism expressed in the novels by James Joyce.
Pedagogical Conflicts
The unprecedented spread of a language and its manifold uses naturally requires the reconsideration of established ideas of language and language education. The diverse perspectives of English described above are interrelated with various issues of English teaching in different parts of the world today. This part of the paper will highlight some pedagogical conflicts derived from these diverse perspectives and closely examine how such conflicts are reflected in the teaching of English in the Japanese education system.
Conflicting Models
One pedagogical conflict that has become conspicuous with the emergence of newly identified forms of English involves models for teaching English. The conflict is typically expressed by Strevens' (981) question: "If Educational Nigerian English exists as a recognizable, identifiable entity, should that form become the model and target used in teaching of English in the schools of Nigeria?" Cp. 4). Strevens does not give a simple answer to this question, but undoubtedly the assumption that only British or American Standard English can or should be the authoritative model for every learner is increasingly questioned. According to Kachru (986) , a new, dynamic approach for the teaching of English around the world entails the "rejection of a native monomodel concept and acceptance of a polymodel concept" Cp. 115).
For English education in Japan as well, the polymodel concept seems to be becoming important because its -overall objective is obviously shifting from learning about the UK and the USA to acquiring a means for communicating with people from various parts of the world. However, which variety in addition to British and American English should be accepted as a model for Japanese learners is a complicated question. Some people say that Japanese should learn "International English" (kokusai eigo), but such an idea makes -little sense in terms of the choice of a model because nobody speaks "International English" as a codified form of English. Honna and Takeshita (998) criticize Japan's attraction to native speaker English, especially AnglO-American English, and urge the importance of developing learners' confidence in Japanese English, regarding it as a legitimate variety. Though confidence in its general sense is important, it is highly questionable whether Japanese English can be identified as a legitimate variety. At least it can not be paralleled with Indian English or Nigerian English.
This question is also related to whether or not, or to what extent, other Asian varieties of English should be incorporated in teaching English in Japan. On the assumption that English is an important means for communication among Asian people, it would be legitimate to claim that Japanese students should learn or at least familiarize themselves with these varieties. Honna and Takeshita (998) also report how the city of Yokohama is employing people from such countries as Sri Lanka, Malaysia, and Singapore as temporary assistant teachers whose job is to introduce and discuss their countries in English. Should more English teachers from various Asian countries be invited to Japanese schools in the JET program or other future projects? This is a highly controversial issue.
The Place of Culture
The conflict about models leads to a more fundamental, theoretical question: the question of the relationship between language and culture . The notion that a language and its culture should be taught together because they are inextricably related entities has been widely supported by language teachers. Crawford-Lange and Lange (1984), for instance, emphasize that "to study language without studying the culture of native speakers of the language is a lifeless endeavor" (p. 140). However, such a notion is now being challenged as a result of the spread of English and the diversification of purposes for learning the language. Many researchers insist that English can or should be separated from the culture of traditionally English speaking countries or their people and elaborate the rationale for using local or international cultural contexts for effective teaching, especially in EFL or ElL (English as an International Language) circumstances (e.g., Alptekin & Alptekin, 1984; Holliday, 1994; Kirkpatrick, 1998; Li, 1998; Prodromou, 1992) . This suggests that the conventional cultural underpinnings of English teaching must be thoroughly reexamined.
Differences in views on the relationship between language and culture can be observed in the way university English teachers in Japan choose materials. Traditionally most Japanese university teachers have used English literature. In this case, teaching English is essentially connected with what is perceived as teaching English culture, often referred to as "Culture with a capital c." In recent years, the situation is rapidly changing, but the fundamental concept that teaching the socio-cultural norms and values of British and American people is an important part of English education can be seen in operation at universities throughout Japan. At the same time, however, there is a growing number of teachers who do not see English bound to Anglo-American culture, and they tend to choose materials with wider cultural content, more reflective of world cultures or global issues such as environmental problems or human rights problems (e.g., Akagi & Shima, 1998; Arai, 1998) . A good example of such materials can be found in those developed by Cates (1999) , who emphasizes the importance of the linkage between English education and global education. On the other hand, this is countered with the view that future Japanese English education should aim at enhancing learners' ability to explain japanese culture and values to foreigners. Suzuki (1999) strongly proposes that English lessons should center on "things japanese," with emphasis on translation practice from japanese to English of literary texts and other social and historical documents. In his view, this is extremely important to shift the foreign language education paradigm from a receiver-type to a sender-type.
Though the development of cross-cultural understanding or awareness is often set forth as an objective of English education in japan, it seems that classroom practices are too diverse or even confUSing. The concept of culture is, of course, inherently difficult to define. As Mills (quoted in Holliday, 1994) states, it is "one of the spongiest words " (p. 21) , but what is important to recognize here is that the spread of English is making the definition of culture in language education more and more complicated. Should English, as typically taught in an EFL setting like japan, be considered as a language bound to Anglo-American judeo-Christian culture or as a language separable from it? In the latter view, should English be perceived as a culturally neutral medium for the conveyance of information or as a language already representing many cultures of people who speak New Englishes in various parts of the world? If so, how can such cultures be aptly incorporated in a classroom? These theoretical questions have important practical implications that necessitate English teachers to review what they have been doing.
Negative Effects of Teaching English
Finally, there is another pedagogical conflict derived from the view of English as Godzilla. Norton (1997) poses the direct question: "Are TESOL educators perpetuating Western imperialism in different parts of the world?" (p. 425), conunenting that it is a question under vigorous debate in the field of TESOL. Obviously this question is at the crux of the linguistic imperialism arguments. In response to this, Phillipson (1992) urges the reexamination of ELT from a macro social and political perspective, and Pennycook (1994) advocates a critical pedagogy that helps learners form a counter-discourse to the dominant discourse of English through English.
Since japan survived the imperialism of the late 19th century without being colonized, and the native language has never been seriously threatened, one may say that fears of cultural invasions and the perpetuation of Western imperialism through English are misplaced. However, Tsuda (1996) and Nakamura (1996) point out that evidence of japan's mental colonization can be found in the voluntary appropriation of numerous English words via katakana. According to them, this appropriation is often not only unnecessary but also even obscene in the sense that it represents a willful denial of Japanese identity. Though it is hard to tell whether or not, or to what extent, such a phenomenon can be attributed to English education at school, it is legitimate to think that English teachers have to be concerned about it.
Furthermore, it is important to note that English is de Jacto a compulsory subject in high schools and that it is the only foreign language for the vast majority of Japanese people to learn. Nakamura 0993, 1996) sees this extreme English-centeredness as a grave problem reflecting Japanese people's blind worship of English that leads them to disregard other languages and the people who speak them. Thus, he proposes the introduction of an elective system in Japanese school foreign language education, implying the necessity of reducing English hours in curricula. Such a proposal inevitably involves some inner conflict for English teachers.
Conclusion
English can be Cinderella, a kidnapped or adopted child, or the monster Godzilla, depending upon how one perceives it. This set of metaphors makes us acutely aware of the unprecedented sociolinguistic reality created by the spread of English throughout the world and of the existence of diverse perspectives on English as an international language. It also helps us to reexamine the relationships among language, power, culture, and identity and to think about various problems and conflicts in teaching and learning the language. In this light, I suggest that the set of metaphors can provide a good framework for discussing the future direction of English education in Japan.
At present in Japan there are various important issues related to English education. A hot social issue concerns the opinion expressed by the Prime Minister's advisors at the beginning of 2000 on the future possibility of adopting English as the second official language of the nation. The pros and cons on this opinion have been widely discussed. Different voices have also been raised about the basic guidelines issued by the Ministry of Education in 1997 for introducing English at elementary schools and redefining English asa required subject in junior high schools. Other important issues may include the place of English and other foreign languages as part of university liberal arts education after the deregulation of university curricula in 1991 and the roles of native English teachers and Japanese English teachers in the JET program, which has existed since 1987. A more general issue is the long-standing debate between those who insist upon the need to develop practical communication ability and those who support the conventional type of instruction based on the grammar-translation method as part of learners' intellectual training.
All of these issues are essentially related to the most fundamental question: "What is English for Japanese living in the world tomorrow?" I believe we as English teachers are responsible for fully discussing the question and presenting well-grounded opinions to the public and students. To fulfill such a responsibility, it is indispensable to deepen our understanding of the nature of English as a global language in a broad sociolinguistic perspective and to examine the implications for the Japanese in light of their own particular historical, social, cultural, and ideological background. I believe the set of metaphors around which I have centered this paper will be useful for such an inquiry. Only through thorough discussions can we overcome the incompatibility of diverse perspectives and gain a new perspective that is truly suitable for Japanese English education in the next century.
